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Abstract. This paper presents the results of a recent empirical research on the 
practical dimensions of social pedagogy in Bulgaria. The research is based on a 
discourse analysis of publications and academic documents which refl ect relatively 
different practical aspects of socio-educational activities and events, seen not only 
as social steps and developments, but also as educational practices. 

The information and data which were obtained and analysed  show that seen as a 
specifi c type of social practice, social pedagogy is used as a sort of  „umbrella con-
cept“ comprising of  several autonomous activities and practices in areas like educa-
tion, social work or social control and correction. The results justify the expectation 
that social pedagogy and social work are interrelated but not identical. The research 
outcome also confi rms the observation, that basic norms of society form an intrinsic 
part of the contents of education, which makes the interaction between human edu-
cability and sociability crucial and inevitable. 
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Introduction
For everyone interested in the interface between education and society at large 

the debate on the meaning and manifestations of social pedagogy is not new, and 
neither are its indisputable conceptual and practical achievements. Not accidentally, 
socio-pedagogical narrative invites comments from experts coming from different 
scientifi c and practical domains even from those with alternative perspectives.  

As early as the 90-ties of the last century in Bulgaria we saw the fi rst bold at-
tempts for conceptualization of the nature of social pedagogy and its dimensions 
(N. Vladinska, N. Petrova-Dimotrova, G. Kolev, D. Tsvetkov, Iv. Karagyozov, M. 
Russeva). Among the current researchers of the subject in this country are authors 
with recognized expertise in areas such as philosophy of education (Tr. Popkochev), 
general pedagogy (D. Tsvetkov, L. Popov), methodology of educational research 
(G. Bijkov), philosophy and theory of education (Kl. Sapundjieva, N. Boyadjieva).  
The last 2–3 decades have even “raised” an authentic academic generation of „so-
cial pedagogues“, who focus on specifi c socio-pedagogical themes and problems 
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and ignore the ontological aspects since social pedagogy was never unfamiliar to 
them.  (R. Kuzzmanova-Kartalova, G. Mejandjiyska, T. Manasieva, S. Chavdaro-
va-Kostova, M. Borisova, V. Boyanova, Vl. Gospodinov, G. Petrov). 

In the context of a large number of recent  publications the typical target  of socio-
educational support would be the so called socially disadvantaged and disabled chil-
dren or adults (V. Boyanova, Vl. Gospodinov, M. Borisova, L. Todorova and others), 
groups with a- or antisocial thinking and behaviour (G. Petrov, E. Rangelova, T. Ma-
nasieva, B. Kriviradeva) or those/these with impeded social integration (Y. Totseva, 
Iv. Ivanov, S. Chavdarova-Kostova, S. Varbanova, V. Bojilova and others). Another  
specifi c area of interest are the existing challenges to social maturing, integration 
and development of people from all generations: children, adolescents and adults (D. 
Levterova, V. Bojilova, Vl. Gospodinov), as well as the challenges to civic education 
(L. Strakova, E. Vassileva, R. Vassileva, S. Tsvetanska) and to value formation and 
education (P. Kostova, L. Strakova, Y. Merdjanova). 

A few authors pay little but in fact suffi cient attention to “existential issues” of so-
cial pedagogy. At the same time they quite passionately dedicate themselves to practi-
cal projects and initiatives targeting the topical socio-educational priorities, fi elds and 
practices. Moreover, among them emerged the champions of the gradual separation 
of social pedagogy from the core pedagogical sciences and its approximation to the 
goals and tools of social work. In other words, now rarely social education and inte-
gration are understood as synonyms of educational tasks and practices, while more 
and more often they are associated with the essence and practices of the social work.  

Of course, this trend is not accidental and has its both global and local explana-
tion. Over the past several decades social work in this country has proven itself as 
a fi eld of conceptual pursuits and explorations, while education somehow natu-
rally became its solid partner. Moreover, among the experts in both areas here and 
abroad those who believe that social pedagogy as a practice is more “social” than 
“pedagogical” seem to be the majority.  

In fact, such a standpoint does not sound revolutionary but without doubt is 
relevant even today since education has always been a proven and powerful instru-
ment for our progress as a society. Bulgarian history is rich in examples of political 
and at the same time educational developments which have defi ned the directions 
of our societal development. 

Such a defi ning and evolutionary role was played by the adoption of Christianity 
as the offi cial national religion and the establishment of an autonomous Bulgarian 
archibishopry in medieval Bulgaria (864-870) (Bakalov & Koev,  2001). 

A similar social impact was produced with the adoption and the dissemination of the 
Slavic-Bulgarian script and literacy (852–889), as well as with the creation and dissemina-
tion of the fi rst Bulgarian history book at the dawn of Bulgarian Enlightenment (1762).

Similarly supportive and developmental was the functioning of the fi rst Bulgar-
ian religious and secular schools, as well as of the „chitalishta“ (local educational 
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community centres) and  the medieval cultural and educational societies. Thanks 
to their work during the times of the Bulgarian Renaissance while statehood was 
absent there occurred a cultural-enlightening revolution which further led to the 
success of the national liberation, spiritual autonomy and state independence. 

The common thread uniting all these grand historical happenings is that under-
lying the societal shifts and changes they have brought, there was always a specifi c 
educational/pedagogical activity, initiative or practice. Currently, we are used to 
such a synergy between educational support and social dynamic. 

Similar is the fate of social pedagogy exploring the interrelations between the 
social and the educational in manifold manifestations on both conceptual and prac-
tical level. Not  being a  conceptual or applied synonym of social work, social peda-
gogy adds to its promotion and success by contributing resources, methods and 
approaches of social signifi cance. Notably, it is the education which, as a compre-
hensive social system and practice, is the real and effective partner to social policy 
and actions. Moreover, as a fundament of the relevant social model of knowledge-
based economy through life-long learning, education is elevated to be a /the global 
philosophical paradigm of our “post industrial” time (P. Drucker).

All these relatively different approaches to the theory and practice of social 
pedagogy may be easily identifi ed in the works and academic courses published 
over the last decade (Karagyosov & Russeva, 1996; Tsvetkov, 1996; Kolev, 2008; 
Kolev, 2010). The fact is that in the 90-ies of the last century the launch of the uni-
versity course in Social Pedagogy was made, while we can still argue where and 
when exactly this academic discipline had been approbated.  

What is remarkable in this case was, however, that this unique Bulgarian 
experience was accumulated through several alternative channels. Naturally, 
a central role in the process belonged to the offi cial institutions and academic 
communities. In parallel and sometimes even in advance new ideas and solutions 
were introduced by NGOs, non formal groupings, international movements and 
networks, European programmes and projects. 

These facts and trends have motivated the author to research and analyse suffi cient 
information on the current practical manifestations of the socio-educational practice in 
Bulgaria. My interest was additionally stimulated by the insuffi cient volume of our own 
national studies, based on data, priorities and solutions approved in the practice. 

In short, the aim of the present research is to outline the authentic practical 
dimensions of social pedagogy in Bulgaria, as a basis for further developing its 
conceptual frame and prospects as a scholarly discipline.  

The research is guided by the following principal tasks:
– To collect, review and systemize accessible information data bases and carriers 

which outline the current applied dimensions of social pedagogy in Bulgaria after 2000;
– Based on the analyses of the gathered empirical information to outline the 

main trends  and priorities in the current social pedagogy practice in Bulgaria; 
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– To forecast and project possible / needed directions and priorities for long-
term sustainable development of theory and practice of social pedagogy.

The basic expectation is that on practical level as socio-pedagogical can be 
identifi ed and described those activities and measures which combine to the greatest 
extent both the potential of  educational and social work, and are not reduced to any 
of the two or to a third one.   

The object of this analysis is a set of empirical data and documental artefacts 
representing the variety of authentic practical interactions between the social and 
educational dimensions. 

The subject of the analysis is social pedagogy as a kind of applied social practice 
(reasonable/ good practice or targeted area). 

Research Methodology 
The research challenge in this case is the multidimensional nature and contra-

dictory development of the social pedagogy as a theory and practice in this century. 
My opinion on the subject was presented to interested readers in several publica-
tions issued in 2005 (Nikolaeva, 2005). Over the years since then, as well as before, 
the multidimensional character of social pedagogy continues to provoke research-
ers at home and abroad. At the same time, some basic lines of consensus on the use 
of the term social pedagogy can be defi ned as follows:  

– social pedagogy as a specifi c form of a comprehensive human practice and 
experience;

– social pedagogy as a science and / or a scientifi c direction;
– social pedagogy as an academic discipline and academic programme;
– social pedagogy as a professional activity and a fi eld of competence (Nikolae-

va, 2005). 

These different aspects are connected by permanent systemic links (fi g. 1) which 
however are prone to current infl uences and, as a consequence are rather dynamic 
i.e. changing in time, space and context. 

For example, the balance between scientifi c and practical fi elds and approaches 
is infl uenced by actors and circumstances operating on both these levels. While in 
some cases, human practice is more creative and innovative (eg.  with regard to the 
concept of inclusive education which in Bulgaria was initially introduced by the 
non government organizations),  in other cases science and research precede  prac-
tical experience (e.g. the introduction of the concept and the professional profi le of  
„a social pedagogue“).  

Of similar nature is the interface between the different concepts of social peda-
gogy. For example, the unfolding socio-educational knowledge has infl uenced only 
indirectly the image of social pedagogy as an academic course and degree. This 
infl uence is successfully empirically studied by Trayan Popkochev (Popkochev, 
2010). The author’s starting point is that making social pedagogy an academic 



568

Silvia Nikolaeva

course implies the usage of different approaches and specifi c synergy models touch-
ing upon  a broad  spectrum of topics. (Popkochev, 2012: 195). 

He quotes I.A. Lipinskiy (Lipinskiy, 2001), who distinguishes at least 4 differ-
ent disciplinary paradigms in the formulation of the contents of the academic pro-
grammes in social pedagogy in Russia: pedagogical, sociological, socio-pedagogical 
and sociologic-pedagogical. From their own experience university professors know, 
that the thematic selection in a specifi c academic module is determined also by their 
individual philosophical.

In this sense the transforming of scientifi c knowledge into an academic one refl ects 
both the systemic achievements of science as well as the needs and realities of practice. 
Later on will be seen how this refers to the existing master programmes as well as to the 
fi eld of publication and research. Here a starting point for comparison and drawing of con-
clusions are points made in my earlier studies (Nikolaeva, 2008) and those of my fellow 
Bulgarian researchers (Bijkov, 2006; Sapunjieva, 2006; Popkochev, 2012; Vladinska & 
Petrova-Dimitrova, 1994; Kuzzmanova-Kartalova, 2006; Kuteva, 2010 etc.). 

Gathering the necessary informative arrays and data was made possible 
through:

– Reviewing the faculty web pages and links where the offi cial curriculum doc-
uments  of social pedagogy degree programmes in this country are available1);

– Reviewing accessible library catalogues (mainly university libraries);
– Reviewing the accessible collections of conference papers in the area of peda-

gogy and social work, which include thematic section on social pedagogy2); 
– Reviewing virtual social networks, blogs and forums including personal positions 

and comments on different themes related with social pedagogy as theory and practice.

Fig. 1 – System relations between different uses of „social pedagogy“
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The collected data were processed using the following methods:
– Documental and content-analysis of offi cial documents for school and aca-

demic curriculum;
– Content-analysis of publications (and their keywords, if available);
– Comparative conceptual analysis of postings on social blogs and forums.
This research is based on data gathered from:
– 23 editions – books (13 conference books and 10 faculty yearbooks) and elec-

tronic editions (CDs, conference web sites),  published by 6 faculties / 4 universi-
ties3) and 1 regional educational authorities (Varna region);

– Electronic catalogues of 2 university libraries (Sofi a University „St. Kl. Ohrid-
ski“ and Plovdiv University „St. Paisii Hilendarski“ 4));

– Offi cial documents (study plans and qualifi cation characteristics) of 8 Bul-
garian universities and their 9 faculties with the bachelor and masters degree pro-
grammes in the area of social pedagogy.

In detail, the quantitative and qualitative parameters of all research data will 
be presented together with the discussion of the results. The data gathering and 
analysis were performed between March and June 2012. 

Discussion
Social pedagogy as an area of specifi c practice, professional work and compe-

tence
The data from 2 types of documents were uses to study the authentic dimensions of so-

cial pedagogy as an area of specifi c practice, professional work and competence, namely:
– Qualifi cation characteristics of social pedagogy bachelor and master degree 

programmes, including information about possible areas of professional work, po-
sitions and competences of the social pedagogues and the specialists who carry out 
socio-educational functions and tasks;

– A great volume – over 350 of still non-referred publications, included in con-
ference collections, most of which present not only research, but also good prac-
tices and achievements.

The descriptions in the qualifi cation characteristics of the acquired through 
the degree programmes professional knowledge, skills and competences are very 
broadly formulated and cover a large practical territory. The main ideas are very 
correctly outlined in the documents of the Faculty of Education at the Shumen 
University5). Several basic benchmarks of the practical social-pedagogical work in 
Bulgaria can be identifi ed in the documents namely:

– that the social-pedagogical practice presumes „the implementation of ped-
agogical, methodological and research activities in the educational space“;

– that in the social-pedagogical practice work „professionally qualifi ed and mo-
bile specialists possessing theoretical knowledge, skills and competences … with 
integrative and interdisciplinary nature“;
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– that their work aims to provide support mostly to „individuals with marginal-
ized, deviant and delinquent behaviour, to families, problem groups, people with 
disabilities“, but also to those „with special talents and gifts“, „who need special 
protection“, as well as to the  institutions working with all the target groups;

– that social-pedagogical work is associated with the use of 3 basic types of 
methods and strategies: (1) „social-pedagogical intervention supporting instruction 
and education, (2) „rehabilitation, adaptation, integration and reintegration“, (3) 
professional and educational orientation“;

– that the professional competences of a social pedagogue cover a set of peda-
gogical practices: „pedagogic-psychological, analytic-diagnostic, corrective-reha-
bilitative, organizational-communicative, prognostic, social-preventive etc. “;

– that in fact the social pedagogues fulfi l a wide number of activities and tasks: 
social-pedagogic, methodological, cultural-educative, corrective-developmental, 
organizational-communicative, cooperation and partnership activities with institu-
tions working with children and adults, or with the specialized bodies6).

The document emphasises on the professional fulfi lment of the social peda-
gogue in two main areas: education and labour market. 

In the qualifi cations description of the social pedagogue graduating from the 
Social pedagogy program at the Thracian University (Stara Zagora) are also out-
lined the possibilities for professional allocation in social institutions for children 
and adults, in educational and social centres where they can occupy administrative 
or expert positions (serving as specialists in the system of social assistance, social 
work etc.). Notably, in this document the orientation is more pro-social than pro-
educational/pro-pedagogical which contradicts the declared pedagogical direction 
of the modules in the study plan of the degree programme. 

An interesting fi nding emerges from the qualifi cations description  for gradu-
ates from the master programme „Social pedagogy and social work” at the same 
Thracian university (Stara Zagora). The name of the programme by combining 
social pedagogy“ with „social work“ already prompts certain conceptual bias 
in the spirit of the German tradition where social pedagogy is seen as specifi c 
section and practice of social work. Similar uses are identifi ed also in the Brit-
ish isles where social pedagogy is still a newcomer. In the UK, for example, 
social pedagogy has to face the administrative measures and activities typical 
for the traditional social work in British context and offer a more tailored ap-
proach to every single client and case. It focuses on unfolding each person’s 
own potential for coping with problems by contrast to the fi nancial and logisti-
cal support of traditional social work which only helped people survive physi-
cally and socially. 

The Social pedagogy and social work master programme of the Thracian Uni-
versity is mainly focused on children and groups and individuals at both social and 
health risks. The necessity of cooperation and interaction among different inter-
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ested institutions, of assuring high level of ICT implementation in the area as well 
as of exploratory and evaluative activities is underlined. 

The conceptual content-analysis of the titles and keywords of non referred pub-
lications (Bulgarian papers in conference collection books) between 2000–2011 
outlines 5 specifi c areas of interest:

– Theory and history of social pedagogy;
– Social challenges and target groups who provoke the search of new knowl-

edge and experience in the area;
– Professional knowledge and competences related to the nature and the tasks 

of the social pedagogy;
– Implemented in Bulgaria intervention approaches and their typical actors; 

and
– Specifi c methods, services and environments of social-pedagogical work. 
The challenges identifi ed by researchers and practitioners in the practical fi eld 

of social pedagogy can be divided in three groups according to the research fi nd-
ings:

– social development and adaptation as permanent universal processes which 
can be supported professionally and intentionally;

– social risks, factors and conditions which affect negatively the personal devel-
opment and socialization;

– typical social deviations which require professional intervention (table 1).

Table 1 –Types challenges (objects) addressed by the social-pedagogical practice

Social development 
and adaptation (101 items)

Social risks 
(34 items)

Social deviations 
(43 items)

Socialisation  (5)
Social upbringing & education  (7)
Social competences (12)

Negative social infl uences (8)
Specifi c risks (18)
Evolutionary crises (5)
Level of coping  with social 
challenges and risks (3)

Aggression (15)
Deviant behaviour (13)
Dependencies (15)

To study the areas of social-pedagogical competences several criteria were ap-
plied.

The fi rst criteria are based on their commitment with specifi c theoretical direc-
tion or discipline. Findings show that there are evidences for the study of three main 
type of professional competences applied in social-pedagogical practice namely 
pedagogical, social-pedagogical and managerial ones. 

The group of pedagogical competences is identifi ed through concepts such as  
educational knowledge, skills and experience (16), re-education (3) and self-edu-
cation (1), development (5) and formation (13), prevention (19) and correction (1), 
instruction (5), pedagogical intervention (4), to educate (5), to motivate (2).
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The group of social-pedagogical competences was identifi ed thru concepts like: 
skills and experience for establishment and keeping communication and interrela-
tion (16) protection, support and defence of individuals and groups (9), skills and 
experience for integration (7) and intercultural education (2), consultation (2), non 
formal education (2), orientation (1), confl ict resolution (1), socialization (6) and 
re-socialisation (3), social prevention(2), projecting (3) and adaptation (5), humani-
sation (1) and social education (2). 

The managerial competences are associated with terms as organisation (5), 
planning (1), guiding (3) and management (3).

The second criteria for the evaluation of practical social-pedagogical compe-
tences refl ect the specifi cs of the object (target groups) of intervention and its con-
text. 

According to target group specifi cs 60 items were identifi ed such as: children in 
risk (15), homeless and neglected children (2), adult and elderly people (2), chil-
dren and individuals with disabilities (12), children and families with problems (4), 
minorities (2), youth people (2), communities (6) and people with drug depend-
ences (15) 7).

According to their context only 5 publications were identifi ed: penitentiary prac-
tice, child labour, family and family education, schools, social-pedagogical institu-
tions.

The discourse analysis of the applied interventional approaches as well as of the 
defi ned  intervention actors (experts) and objects (target groups) gives ground for 
the following conclusions:

– 7 types of conceptual approaches to social-pedagogical work are observed 
based on Bulgarian publications and studies, in particular: holistic approach, mor-
al-cognitive approach, democratic approach (2), positive approach, integrative ap-
proach, confi dential approach, and emotional intelligence stimulating approach. 
This is to say that only the last one mentioned is obviously associated with a merely 
psychological paradigm while the rest of the approaches refl ect universal (as the 
holistic one), worldly (as the positive or the confi dential approach) or social para-
digms (such as  the democracy and the integrative approach);

– According to the area of implementation, the detected approaches in social-
pedagogical work are divided into 3 groups: the area of social education (14), the 
area of social integration and inclusion (4) and the area of social prevention (1). 

– The typical target groups include: children and youth with drug dependencies 
(15), talented children (1), children with deviating behaviour (18), children with dis-
abilities (11), school children (15), young people (2), women-victims of violence 91), 
marginalised groups – refugees, ethnic communities, religious groups (7), families/
parents and population in underdeveloped areas (1), elderly people (1);

The subjects  of social-pedagogical work and activities (34) are individuals 
(foster families, pedagogues, volunteers, students) and institutions (schools, social 



573

Practical Dimensions of Social

institutions for children and youths, child protection bodies, local commissions, 
communities in small villages). 

The most typical methods used in social-pedagogical work according to the 
publications (91) can be divided into 5 main groups:

– methods for diagnostic and evaluation (7);
– methods for prevention (14);
– methods for correction (3);
– methods for self-coping (10);
– methods for stimulation of individual capacity (28).
    The social-pedagogical services rendered (38) form another important practi-

cal aspect of social pedagogy. According to the research these can be divided in 3 
groups: services for social education and integration (28), services for prevention 
(5) and correction (7). 

Together with methods and services, a special place among the tools of social 
pedagogy is given to the so called „ambiances” or environments (15).  In this case it 
is accepted that given specifi c circumstances of space and environment can stimu-
late or inhibit individuals and groups. This is why in many cases social pedagogy 
functions are present during artistic and cultural-informative events (10), portfo-
lios, time budget, new institutions (societies, clubs, offi ces, groupings etc.).

In summary, as a practice social pedagogy in a Bulgarian context comprises the 
three main directions described by D. Tsvetkov (Tsvetkov, 1996), namely:

– Social-civic education and integration;
– Societal-adaptive education and integration;
– Social-health education and integration (Tsvetkov, 1996: 12–13).
Regrettably, the nature of gathered empirical research data impedes drawing 

defi nite conclusions on the prevailing approach in a practical context. In seems that 
a balance is stricken between the proper pedagogical practices and those with a 
more global vision and impact. 

Conclusions
Research data confi rm that social pedagogy as a practice in its Bulgarian context 

is more likely to rely on pedagogical methods, technologies, processes and tools. 
It was also confi rmed that social pedagogy is the theory and practice of support-

ing all human beings, not only the disadvantaged and the disabled groups.  
At the same time, in the area of social-pedagogical action there is a need for 

providing adequate support not only to social development (of everyone) and the 
prevention of social risks prevention (for some),  but to social deviations and defi -
cits, as well. This explains why the instruments of the pedagogy and social work are 
not suffi cient and there is a need to use  intervention models from other areas, e.g. 
social control and correction (table 2).
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Table 2 – Discursive thematic profi le of social-pedagogical practice 
(based on non referred publications between 2000–2011)

Means Approaches 
and actors

Target groups Areas of imple-
mentation

Methods 

 Services 

Environ-
ments 

Holistic

Democratic
 
Positive

Preventive

Integrative

Confi dential

Emotionally 
stimulating

Moral

Cognitive 
 

Children and adults
Gifted 
Youths  
Communities 
Institutions 

Upbringing and 
social education 

Social 
develop-
ment and 
adaptation 

Elderly people 

Victims of violence 

Children/ individuals in risk 

Children/individuals with 
problems 

Marginalised individuals & 
groups

Preventions

Social integration 
and inclusion

Social 
risks 

Dependent individuals

People with deviant or 
delinquent behaviour

Aggressive individuals & 
groups

People with disabilities 

Institutions 

Correction 

Re-socialization

Reintegration  

Social 
deviations 
and defi -
cits 

This is evidence that neither education nor social work can gain the privilege to 
be the unique practical fi elds of social pedagogy.   

It is time to recognize it in this country like J. Schermaier did it in Germany (Sch-
ermaier, 2012) that social-pedagogical competence is a key one for different social ar-
eas and professions. These conclusions correspond with established traditions in other 
countries and regions where social pedagogy as academic course addresses a broad 
number of programmes and experts: „sociologists, pedagogues, sport pedagogues, hu-
manitarians, crisis experts etc.“ (Popkochev, 2012). Its content designing is based on a 
complex of conceptual approaches and practical methods, services and environments, 
which combine element from pedagogical technologies and models with those from the 
area of the applied psychology and the social control. Even more, its practical dimen-
sions are expanding also to the fi eld of labour market and clinical practices by „boring“ 
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approaches and techniques typical for the occupational and organizational psychology. 
This means that the practice and its autonomous areas are regulated with the support 
of knowledge and experience developed in the context of different sciences and their 
paradigms and systems. 

It can be concluded that between practice and its academic (including discipli-
nary) discourse there exist a substantial divergence which has to be clearly recog-
nized in order not to mix reality with discourse. The different overlapping mean-
ings implied when using the term social pedagogy both at home and abroad are 
at the bottom of many conceptual „sufferings“ and practical impediments. In this 
respect the terminology of social pedagogy needs further enrichment and precision 
whereby practice and scientifi c abstraction are understood in clear terms.  

In my view, seen as a practical activity, social pedagogy can act as a sort of „um-
brella“ notion comprising specifi c activities and practices such as:

– Education (formal, non formal, informal);
– Social work done by institutions (especially in the area of labour market, child-

care,  protection of persons with disabilities, risk prevention and public health ;
– Social Systems and institutions for control and correction (preventive and cor-

rective institutions, bodies and services).
In this context to consider social pedagogy as a synonym of social work is to  

misrepresent reality. This is why focusing the academic courses mainly on social 
work means limiting the possibilities for graduating students to fi nd adequate and 
satisfactory professional realization. 
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security, system administrator, caterer etc. See: http://zymosis.blog.bg/lichni-
dnevnici/2012/03/05/realizaciia-na-visshoto-mi-mnogo-se-podtisnah.914934.
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7. Taking into account that the analysed data are published in thematic collections 
(i.e. focused on working with drug abusers) no quantitative comparisons and 
evaluations between certain practices with children or adults can be made. There 
is more adequate in this case to focus on their typology.  
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СОЦИАЛНАТА ПЕДАГОГИКА КАТО ПРАКТИКА:
ДИСКУРСИВЕН АНАЛИЗ НА БЪЛГАРСКИЯ ОПИТ

Резюме. Статията представя резултатите от наскоро приключило емпирич-
но изследване на практическите измерения на социалната педагогика у нас. В 
основата на изследването е дискурсивният анализ на публикации и академич-
ни документи, които отразяват относително различни практически измерения 
на социалнопедагогическото – като социални мерки и събития, но също така и 
като образователна практика. 

Получените и анализирани данни и информация дават основание да се приеме, 
че като обществена практика социалната педагогика е своеобразно наименование – 
„шапка“ на различни и относително самостоятелни събития и дейности в области 
като образованието, социалната работа или социалния контрол и корекция. Това
потвърждава очакването, че между социална педагогика и социална работа има 
множество допирни точки, но не и знак на равенство. Същевременно се потвържда-
ва и наблюдението, че в природата на образованието са вградени основополагащи 
социални норми, което прави връзката помежду им съдбовна и неизбежна.
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